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The process of acquiring the values,

the knowledge and developing the attitudes,
skills, and behaviors to live in harmony with
oneself, with others, and with the natural
environment.




Teaching

A series of "teaching encounters" that draw from
people:

* their desire for peace,
* nonviolent alternatives for managing conflict, and

» skills for critical analysis of structural arrangements
that produce and legitimize injustice and inequality.

Harris, lan and Synott, John. (2002) 'Peace Education
for a New Century' Social Alternatives 21(1):3-6




Gontlict Resolution Training

..focus on the social-behavioral symptoms of conflict, training
Individuals to resolve inter-personal disputes through
techniques of negotiation and (peer) mediation. Learning to
manage anger, “fight fair” and improve communication
through skills such as listening, turn-taking, identifying needs,
and separating facts from emotions, constitute the main
elements of these programs. Participants are also encouraged to
take responsibility for their actions and to brainstorm together
on compromises.

e.g., Deutsch, M. (1993). Educating for a peaceful world. American Psychologist, 48, 510-517; Hakvoort, I. and
Oppenheimer, L. (1993). Children and adolescents’ conceptions of peace, war, and strategies to attain peace: A Dutch case
study. Journal of Peace Research, 30, 65-77; Harris, 1.M. (1999). Types of peace education. In A. Raviv, L. Oppenheimer, and
D. Bar-Tal (Eds.), How Children Understand War and Peace (pp. 299-317). San Francisco: Jossey-Bass Publishers.




local / glohal level

Peace challenge - the region is facing abrupt cultural changes.
Youth violence has been on the rise.
More children are lacking basic face to face social skills.

Rapidly changing society.




Educating through the Physical

 Values, and social skills.
 Supporting mutual respect among different cultures.

« Move from theory / theoretical models to

Intervention Studies




Movement and games are a

Context

for behavior evaluation and change,
rather than a

cause

Claims should be empirically supported




sport activity and violence

.. there are more similarities than differences between German and Israeli
adolescents concerning violence and aggression in and outside schools.

No clear linkage between physical activity involvement
and the extent of violent and/or aggressive acts is found.

Brettschneider, W. D., Brandl-Bredenbeck, H. P., Hofmann, J., Eldar, E. (2005 - German). Sportpartizipation &
Gewaltbereitschaft bei Jugendlichen. Aachen, Germany: Mayer & Mayer Verlag.

Tenenbaum, E., Eldar, E., Brettschneider, W. D., Brandl-Bredenbeck, H. P., & Hofmann, J. (2008). Cross-cultural comparisons in exercise participation, attitude toward aggression and violence: Reported violent acts among

young German and Israeli students. Sport and Society, 5(1), 53-77.




Most studies - easing / adapting LD for
achieving success.

We suggest — gradual exposure to the
relevant difficulty domain.

Target — teaching students to cope with
difficulties and to deal with conflicts
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Children pmpetence is essential for successful performance in school and life.

pp (1980) suggested that physical education settings and related
s may serve as useful vehicles for improving pro-social skills and
Physical education literature draws a clear distinction between
g about, in, and thmugh movement (Amold 1988 1999) DESPI[’E a
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Media messages don’t change behavior (adapted from Lopez de D’Amico)
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Physical Education
and Sport Pedagogy

Lhiaun Editor; David Xirk
£

Eldar, E. (2008). Educating through the
Physical—behavioral interpretation, Physical
Education & Sport Pedagogy, 13:3, 215 - 229.
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Educating Through the Physical - Procedures and Implementation

Eitan Eldar, Ph.D., BCBA

Abstract

The unique features of physical activity and play highlight it as a constructive context for
attaining behavioral goals such as self-control and social skills. Strenuous activity, competition,
adherence to rules, team play, frustration and joy are all characteristics mherent in sport that make it a
perfect “school for life”. This paper presents a model of Educating through the Physical, in which
behavioral goals are achieved and mastered within the context of physical activity and then generalized
across other settings and individuals. It provides educators and clinicians with practical tools to design
and implement movement-related lesson plans (scripts) based on functional analytic information n order
to attain pedagogical and clinical objectives.

Keywords: self-control, social skills, physical education.

Participation in physical activity can contribute to psychological, cognitive and social
functioning. Past research has indicated that caretully designed activities and games, can change behavior
and attain positive outcomes (e.g., Ames, 1981; Bay-Hinitz, Peterson, & Quilitch, 1994; Collingwood,
1997: Cooper, 1982; Gough, 1997; Johnson & Johnson, 1985; Kohn, 1992; McKenney & Dattilo, 2001;
Priest, Krause, & Beach, 1999; Sherit, Harvey, Hood, & Shent, 1987; Staub, 1978). Play 1s perhaps the
most natural form of human learning and what young children do when they are not eating, sleeping, or
complying with the wishes of adults (Gallahue, 1989). School-aged students tend to view their Physical
Education (PE) chsses as a welcome break from the classroom that helps keep them fit, healthy,
challenged and socially active (Browne, 1992; McKenzie, Alcaraz, & Sallies, 1994; Rice, 1988; Tannehill
& Zakrajsek, 1993; Tjeerdsma, Rink, & Graham, 1996).



will be apparent i the presence of other people, m different places, and through tune - with no stringent
support. The model 1s presented in Figure 1, followed by a further description of 1ts components.

Functional analysis

Implementing physical
education scripts

Reaching peak performance
In physical education

Generalization to
other contexts

Further support and
follow-up

Figure 1. The components of the model.
Functional Analysis

Understanding the context for certain behaviors and the motivating factors that maintain them is
achieved through Functional Analysis (Axelrod, 1987; Twata et al., 1982; Skinner, 1953). Functional
ﬂmal\f 515  prov 1des educatms with reliable mfomlatlon about behaviors ot concern, enablmcr the detection
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Table 1 Summation of the Stages, Definition and Various Examples of the Proposed Model.

performance.

Goal Definition Example Level of Difficulty | Generalization
LD)
Supportrve and Planning to ensure | First lessons are No change in LD. Students descnibe
pleasant a high success level | devoted to farmiliar Activity 1¢ designed their everyday
atmosphere and favored and favored games to ensure success and | favored activities
activilies oy
Cooperation with | Performance Arvanging stadents in | Complicated tasks / Cooperation at
the teacher according to growps, Students Time frame for home — parents /
teachers mmstruction | react prompily with completion / Less Cooperation in
no argument. favored tasks other leesona.
Concentration Focusing on Focused stare at a Explanation Read & book ¢
Paying attention | teaching stimuls student’s demo complexity & clarity | Watch a movie /
and ignonng Directing body ! Interfering stimuli /| Attend a lecture
mreevant ones toward the teacher. Distance
Adhering to rules | Following rules Asrive on time | Number of mles / Adhenng fo
and routynes and rontines Touch the line in Mativation to break school s mules /
according to reday tun £ Sat at the rules / Remminders for | Behavior outside
mgtructions end of activity compliznice school
Waiting Stdent is not Before shooting a Extending time / In line at the ticket
achve while others | baskel / Lastening to Increasimg office / When
are engaged in of watclang others attractiveness of task | others at home are
activity, waited for, plaving computer
games.
Independent Conbirnmous Working out Task complexity / Deing homeworl
performance engagement with independently with Performance duration | without parents®
no immediate no “external™ ' Attention to others. | assistance.
aftention involvement
Dealing with Performnng Extreme anacrobie Task complexity / Homework ¢
demand complex physical effort / Cognitive Duration / Fatigue / Helping at home /
cognitive, social & | tasks within Digtracters / Teamwork,
emotional tasks, exhausting drills Explanation clarity
Perseverance Adhering to 3 more pushups /2 Duration / Fatgue Completing an
Don’t grve-up. performance when | more laps when Task complexity / assignment /
task is difficult and | student is about to Distracters Fixing a defective
student is tired. give-up. apparatus.
Termination of a | Stop activaty and Temunating Actavity appeal / Returming home
favored activity, | move 10 next sk Do ketball wamme and Complexity of afler @ gane |/
with glowdown ot | attending to teachers” | Succeeding task / Lights turned off
complaint. remarks. Sudden termination dunng a game
Cooperation “ollaborating with | Team strategy in a Task complexity / Helpmg at home /
peers, showing game / Forming a Peers* ability 1 Collaborating in =
support and collaborative stunt. Contingent team effort.
patience. consequence
Selfcontrol Restrain dunng Confrontation games. | Contingent Flaying soccer
frustrating consequence / with friends /
gituations. Fruetration intensity / | Receiving
Emotional status feedback
Self- Sell planning, Goal setting / dala Tasks complexity / Being accountable
mansgement performing & collection / Teachers” supervision | for homework and
execnting implementing a lewel home duties
Condequences, conditioning prog
Peer teaching Assuming Supporting peers in Tasks complexity / Assisting family
responsbility on sune or another Peers” cooperation menbers / Group
peere” class work in ¢lass




1"1."?D1.'leE' 1 S'leﬂ'.l.E-"[' ZL}JS

JBAHSFM

T":umber 2

A UNIQUE PHYSICAL EDUCATION CURRICULUM - SUPPORTING CLASSROOM MANAGEMENT
EITAN ELDAR, MICHAL HIRSCHMANN AND EFRAT ELRAN
ABA CENTER, ZINMAN COLLEGE AT THE WINGATE INSTITUTE, ISRAEL

This study examined the contribution of individualized Physical Education (PE) programs in improving

student behavior and consequently, in facilitating classroom management. Three highly distuptive students from three

different classes in a special education school participated in the study, A unique PE-based intervention designed to

reduce [nappropriate Behaviors (IBs) was emploved and a concurrent multiple baseline design across participants was

used to assess the effects of the intervention. Generalization prucedufes from the FE setting to the home-classroom

were Lm-p'.ementecl as well. Results showed an improvement in the behavior of all target students during the individual

PE— intervention THE‘ rec].u-.:.tic:-n il :[33 Was apparent c:,uring academic {'.-].EI.SS'ES as '-.i'w"E'].L FLIfthEt‘iTI.OIE, a ]JE"IET ].E-'E.It'.l.iﬂg

climate Was al:tamecl in t].'lE tll'l.fE!-E‘ C].ESSE'S:, ‘J.'Lt].'l IMpTrovernent in tIﬂE D?’E‘Tal]. Learﬂing TLiT.I.E' iLT_:' f:::'lf TWrC C‘..].ELSE-E‘B ancl a

more stable learning pattern for the third. Satisfaction surveys yielded encouraging findings for both the participating

Et'l.'l.dEﬂtS an-::.. t].'lﬁif hDﬂlE‘TGDi‘L‘l tE‘E.C.-].'lE-'I‘E

One often sees children and youth engaging
in active play. These games seem to reflect real life
contingencies and social interactions (e.g.,
cooperation, competition, adherence to rules, effort
and reward, ete.). Consequently, physical activity and
play have been suggested in the general literature as a
means for improving social skills and reducing
behavior problems (e.g., BapHinitz, Peterson, &
Quilitch, 1994; Collingwood, 1997; Hastie & Sharpe,
1999; McKenney & Dattilo, 2001; Priest, Krause, &
Beach, 1999). However, the relationship between
engagement in physical activity and the development
of socially desired behaviors has yet to be adequately

E'H‘FIIOI'ECL .T].'ILIB;. one Cannot assume t].'lﬂ.t Fee].mgs,

Anderson & Kirkpatrick, 2002; Brobst & Ward 2002;
Critchfield & Vargas 1991; Kladopoulos & Mecomas,
2001; Koop & Martin, 1983; McKenzie & Rushall,
1974; Smith & Ward 2006; Ward & Carnes 2002;
Ziegler, 1994), Other studies investigated if behavioral
principles (e.g., momentum, reinforcement rate) can

explain seemingly natural sporting behaviors (e.g

o F

Mace, Lalli, Shea, & Nevin, 1992; Roane, Kelley,
Trosclair, & Hauer, 2004; Vollmer & Bourret 2000).

Only few studies have attempted to
implement behavioral interventions within a physical
activity setting in order to alter behaviors that focus on
appropriate social conduct. Van der Mars (1989)
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Intervention Follow -up
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“Are You Square?”

Game for Developing
Self-Control and Social Skills

by Eitan Eldar, Don Morris, Ron DaCosta, and Tali Wolf

Thee garme Are Wowu Souare ™ hereafter refermed &0 a5 RLISE
s been deshoredd @ a0 oomsesxt for evaluation of sel-oomtrod and
stuckens o frusraing sinsatons and eaching them oopineg and ool
Eabcorabon skalls This artcke presserts S raborals for e o ard
describes s immplEmeni@abon. Appropeiale equiprmeed Sed mobes
are offered with acapiaton deas for @ wvarety of educatonal goaks
E g alf-c gt

LIS inwodees four groups or imndisidoals based in four sta-
gioms teag, Feula hoops can mark dee stationst that contain an
equal number of obhjecs {eg.,. nings). The game chalenges
prarticipants to collect a5 many obpects as they can o oter
stations and place theem im their ossn station in a Bmited tirme
frame. This aticle will sihoss howe RS allowes physical educa-
poen b be a supportres conbext for the sogerovesrsent of per-
somal and social skills (Cooper, 1982 Ekdar, Z0001, 2002
Coagh, 1997 MMokKenney & Dattilo, 00T E

Physical educatesn canm e a supportnee arena ficr helping
children develop appropriate arnd effectres social skills. There
hawe beaen many studees and disousshons on the infloemce that
phy=sical educatikcsm has on social-skill develaprment im stuckents,
Petoeis C2O0E) oiffers a histonical ressew of research in riegarnds
b wehether aor mot engagement in physical edecation olasses
can propechy mlloernsse sooeal ehateior cdesaboprmesnt,

FAosr educational programs address inappropriatse be-
hawiors withy behavioral comsequencoes. Moreover, paresids
and edwcators frequenthy remowve or mask frustrabtmg brig-
mers am order [ eliminate umnpleasant sipuations and sase
ermnotianal reactions froem stodents e refrasming Frorm Sar-
rective feedbadk; elimirating learmang challenges; teaching
according @ students’ requestsk. This “walking on egg
shells™ strategy may achiewes a8 tomporary relicl based oo a
shart-rerm Tactical behawior.” but it lacks education om saif-
corvtred and rustraboss osping. Furthesmmones, this  sirategy
manyy strengthen the sbedent's undesirable befaviors and
even cadse him or her o exhibit aggression, im orger b

Bdarch A il 2HNG

remoe learming demands amd compdex challenges. RS s
desigmed o each sbodemts hosss o sdertify cdifficulnies amd
deal wath frustration if it emerges.

Afeer a substantal rewview f the Brerabune, oosssbes vl oeser
I wears of public schood and wniversity beaching, the autiors
have comncluded that physecal education is ome of the best school
WETLEES b promeade posiive sooal bedhaneior. Hoeeeeer, this does
ot ooouwr unbkess gpecific swrategies are emiployed. Ome such
strategny irmvobees the willimgrsess and abiing of tescheers. wo chesigm
activities that address socdal-skill developrment It is based on the
abilicy o oreate, alber, amd Moty gaeree desgms. o ondker o pro-
e S peecilic educational cuboorTies

RLIS serves as an example of a game that is desigred bo
promobe self-oombrol and other specifec sooial behaviors suckh
as eamweork and respact for otbeers. | is important b note
that it is the game’s desicgpn and struciurs that cffers students
the opposboniby o acoguire these social skillss The game
should B played in a physecal education comde=t that is
adapted and dessgred 1o support, and thherely Drormobe, e
same sacal behawiors (Hellisom, 1 995k

Thee authors oo not dlaim bo sheoss a direot Bk Debeaeen
participatory i physical education games amd behasior
iImproeenresent. Wee RKrosy thal  parteoeasthon in ganess coubd
chamgpe behavior for better or vworse. Therefore, the miersen-
oy aspeects of this game are bhased on smpdermeniimsg e
ioral procedures within a physical actesity coresct (Eldar, 20071,

Developing Self-Comntral

RS should gradwually and sysiematically expsose SOu-
dents to Ffrustratimg rigegers associated with theeir befuasssor
difficusities. Thessa frustrating trggers are s=en in RUS when
cne student akes an chipect from his or ber opponent’s ska-
iz, in thee scramble of mamy students wing o 12ke the
sarmer obhject rom the sarme statiom, or when time reerss oot
and students hawe not returmed o thesr station, and must
returm the collected object o ibs "Fedrmee™ e rules sescioes

ST HATEGIES 17






No. of total MBs per minute
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Each lesson - 4 games. Contingent negative reinforcement - set of push-ups

Violations increase in order to reduce an unpleasant situation (escape)

./I

& Basic- no reinforcer
B Basic- with reinforcer

Lesson and no. of game



Each lesson- 5 games (Different order)
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Eldar, E., & Elran, E. (2010). The effects of antecedent manipulation on misbehavior during a playground game. Journal of
Behavioral Health and Medicine, 1, 53-63.



Non speaking girl - hefore, she escaped any communication using SIB.
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